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ABSTRACT. The prime purpose of this research is to comprehend the main implications and 

consequences that the rise of the extreme right wing in Brazil has had on Education, possibly in the field 

of curriculum studies, from the perception of master's and doctoral students who attended a discipline on 

Curriculum and Teacher Education, in a postgraduate program on Education, at a federal university of a 

Midwestern region of Brazil, in the period of 2.2022, through the application of a questionnaire with semi-

structured questions. We situated the discussions on the concept of fascism in History from a 

bibliographical review, to then discuss the consequences of its manifestations in the educational field, 

especially concerning the curriculum. Preliminarily, the data showed that there might be the existence of 

a ‘fascistised curriculum’, marked by an authoritarian and mono-centered feature throughout its 

pedagogical architecture, besides not taking Science as core, or when it does, it disregards ancestral forms 

that arose from intentionally dehumanized cultures. At the same time, it is imperative to elaborate and 

practice, based on some assumptions, a ‘critical and socially anti-capitalist and anti-Nazifascist 

curriculum’ that has as main characteristics: to consider the different forms of democratic collaboration 

as a starting point in its elaboration, planning, implementation, and evaluation; to consider and respect 

the different ways of being, existing, and staying in each place; to repudiate any forms and manners of 

authoritarian and truculent decisions throughout the pedagogical process; and to develop, through 

teaching autonomy, countless actions of intellectual combat against discriminatory practices of all kinds: 

gender, sexual orientation, race/ethnicity, social class, religion, etc. These archetypes led us to confirm 

the ideological conception that anti-fascism and anti-capitalism are sides of the same coin and that it is 

possible to defeat them. 

Keywords: education; antifascism; curriculum; postgraduate studies. 

Educação e a luta antinazifascista no Brasil: implicações para o campo dos estudos 

curriculares na voz de estudantes de mestrado e doutorado 

RESUMO. O objetivo principal desta pesquisa é compreender as principais implicações e consequências 

que a ascensão da extrema direita no Brasil provocou na educação, quiçá no campo dos estudos 

curriculares, a partir da percepção de estudantes de mestrado e doutorado que cursaram uma disciplina na 

área de currículo e formação docente, em um Programa de Pós-Graduação em Educação de uma 

universidade federal da região Centro Oeste do Brasil, no período de 2.2022 por meio da aplicação de um 

questionário de perguntas semi-estruturadas. Situamos as discussões sobre o conceito de fascismo na 

história a partir de uma revisão bibliográfica, para, em seguida, debatermos as consequências de suas 

manifestações no campo educacional, principalmente no que diz respeito ao currículo. Preliminarmente 

os dados mostraram que pode haver a existência de um ‘currículo fascistizado’, marcado pelo caráter 

autoritário e monocentrado em toda a sua arquitetura pedagógica, além de não tomar a ciência como 

centro, ou quando o faz, desconsidera formas ancestrais advindas de culturas intencionalmente 

desumanizadas. Ao mesmo tempo, é impreterível elaborar e praticar, com base em alguns pressupostos, 

um ‘currículo crítico e socialmente anticapitalista e antinazifascista’ que tem por características principais: 

considerar as diferentes formas de colaboração democrática como ponto inicial de feitura, planejamento, 

implantação e avaliação; considerar e respeitar as diferentes maneiras de ser, existir, estar e permanecer em 

cada local; repudiar quaisquer formas e maneiras de decisões autoritárias e truculentas em todo o processo 

pedagógico; e desenvolver, por meio da autonomia docente, inúmeras ações de combate intelectual a práticas 

discriminatórias de toda ordem: gênero, orientação sexual, raça/etnia, classe social, religiosa etc. Esses 
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arquétipos nos levaram a confirmar a concepção ideológica de que o antifascismo e o anticapitalimo são faces 

de uma mesma moeda e que é possível vencê-los.  

Palavras-chave: educação; antifascismo; currículo; pós-graduação. 

EducaciónyluchaantinazifascistaenBrasil:implicacionesparaelcampodelosestudiosc

urricularesemlavozdelosestudiantesdemaestríaydoctorado 

RESUMEN. El objetivo principal de esta investigación es compreender lãs principales implicaciones y 

consecuencias que el auge de la extrema derecha en Brasil provoco en La educación, tal vez en el campo 

de los estudios curriculares, a partir de La percepción de los estudiantes de maestría y doctorado que 

asistieron a una disciplina em el área de currículo y formación docente en un Programa de Posgrado en 

Educación de una universidad federal en La región Del medio oeste de Brasil en el período de 2.2022 

através de La aplicación de un cuestionario de preguntas semi estructuradas. Situamos lãs discusiones 

sobre el concepto de fascismo en la historia a partir de una revisión bibliográfica, y luego debatimos lãs 

consecuencias de sus manifestaciones en el campo educativo, especialmente en lo que respecta al 

currículo. Preliminarmente, los datos mostraron que puede existir La existencia de un ‘currículo 

fascistizado’ marcado por el carácter autoritario y monocéntrico en toda su arquitectura pedagógica, 

además de no tomar la ciencia como centro, o cuando lo hace, desprecia formas ancestrales provenientes 

de culturas intencionalmente deshumanizadas. Al mismo tiempo, es imperativo elaborar y practicar, sobre 

la base de algunos supuestos, un ‘currículo crítico y socialmente anticapitalista y antinazi-fascista’ que 

tenga las siguientes características principales: considerar las diferentes formas de colaboración democrática 

como punto de partida de hacer, planificar, implementar y evaluar, considerar y respetarlas diferentes formas 

de ser, existir, ser y permanecer en cada lugar, Repudiar cualquier forma y forma de decisiones autoritarias y 

truculentas a lo largo Del proceso pedagógico y desarrollar, a través de la autonomía docente, numerosas 

acciones de combate intelectual a prácticas discriminatorias de todo tipo: género, orientación sexual, 

raza/etnia, clase social, religiosa, etc. Estos arquetipos nos han llevado a confirmar la concepción ideológica de 

que el antifascismo y el anticapital son caras de la misma moneda y que es posible superarlos. 

Palabras-clave: educación; antifascismo; currículo; postgrado. 
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Introduction1 

Perhaps one of the thorniest issues that have been revived in Brazil, mainly due to the intensification of 

the latest nationwide electoral disputes, fueled by the advance of the extreme right and the notorious public 

cases of crimes against the so-called 'social minorities,' which is a from the tips of this enormous iceberg, be 

it the pathological fascination with fascist and/or neo-fascist or even Nazi-fascist ideas. 

Initially, based on Konder (2009), Mascaro (2022), and Stanley (2018), we must be intellectually 

responsible and consider that not every right-wing, chauvinist, and reactionary attitude fits into the classic 

fascism of the German and Italian regimes of the 20th century, but which nevertheless do not deserve our 

repudiation, our reflection and our transformative proposals of conscience, and, in this way, we are led to 

consider that it is only possible to establish the links between fascism and capitalism through Marxist ideas, to 

beyond chronological-linear readings, but from the point of view of power relations that involve concreteness 

and totality: “It is not, therefore, a question of inscribing politics – liberalism, democracy, dictatorship, fascism – 

within the scope of an idealist metric, but to understand it in the concrete movement of classes, their fractions, 

their interests and their means of achievement. Beyond the institutions of power” (Mascaro, 2022, p. 23). 

We still need to justify the use of the term 'Nazi-fascism' applied in the 21st century in the face of the 

rise of far-right governments with ultra-conservative ideas spread throughout the world. However, we want 

to avoid being anachronistic because the historical moment demands that our theoretical lens be based on 

dialectical historical materialism. Nonetheless, even more center-liberal readings, with due criticism, as is 

the case with the work of Stanley (2018), add to our effort to unmask the brutal, violent action of political 

parties and exotic figures who, in recent years, have risen to power via a coup, via parliamentary or even 

democratic consent, but who pose severe risks to contemporary forms of democracy by establishing a border 

between 'us' and 'them': 

 
1 Article derived from the research project 'Professional Training and Curricular Issues' financed by Notice No. DPI/DPG No. 02/2023 - Support for the Execution of Scientific, 
Technological and Innovation Research Projects related to sustainable development objectives (ods, acronym in Portuguese) from University of Brasília. 



Education and the anti-nazifascist struggle in Brazil Page 3of 16 
 

Acta Scientiarum.Education, v. 46, e68009, 2024 

The list includes Russia, Hungary, Poland, India, Turkey and the United States. The task of generalizing around such 

a phenomenon is always problematic, as the context of each country is unique. But this generalization is necessary at the 

current time. I chose the label' fascism' for any ultranationalism (ethnic, religious, cultural), in which the nation is 

represented in the figure of an authoritarian leader who speaks in its name [...] The most striking symptom of fascist 

politics is the division. It aims to divide a population into 'us' and 'them' (Stanley, 2018, p. 14-15, author’s emphasis). 

In the work "How fascism works: the politics of 'us' and 'them'", Stanley (2018), based on the disastrous 

experience of Trump's rise to power in the United States, characterizes how fascist politics operates and 

brings us crucial characteristics that, unfortunately, are easily identifiable in our local context: a. the 

mythical past; B. advertising; w. anti-intellectualism; d. unreality; That is it. The hierarchy of classes and 

groups; f. victimization; g. law and order to justify violence; and h. sexual anxiety to return to the idea of 

binarism and patriarchy and, at the same time, condemn any practices other than heterosexuality. 

Historically, Brazil has lived and suffered from these fascist ideological marks based on the Italian, 

Portuguese, and German Nazi regimes, more specifically in 1930, materialized in the integralist movement 

led by Plínio Salgado, Miguel Reale, and Gustavo Barroso. There is also monarchist nostalgia in national 

reactionary ideas, called ‘patrianovists’ by Lynch and Cassimiro (2022), enthusiasts for a Catholic 

monarchist restoration. 

Among these marks, it is pertinent to highlight the conspiratorial paranoia (‘unreality’) that hovers in 

these regimes, the incessant search for an unreal narrative through political advertisements optimized on a large 

scale today. The reach of social media means that current fascist-inspired regimes reach an increasingly larger 

audience; populism is typically built around subjects 'closer' to 'the people', guided by their peers to deliver 

fallacious sentences but which are very well takenas truths. Accurate information becomes scarce, and reality 

becomes what this leader and the political group that supports him say is what it is (Souza, 2020): 

Fascist politics exchanges reality for the pronouncements of a single individual or perhaps a political party. Blatant 

and repeated lies are part of the process by which fascist politics destroys the information space. A fascist leader can 

substitute truth for power, even lying recklessly. By replacing the world with a person, fascist politics makes us 

incapable of evaluating arguments based on a common standard. The fascist politician has specific techniques to 

destroy information spaces and break reality (Stanley, 2018, p. 66-67). 

Regarding the phenomenon of 'populism', determined to stop any advance towards social equality, at 

least that of the radical right that has resurfaced in recent times, drunk on the Nazi-fascist drink, according 

to Lynch and Cassimiro (2022), has three striking characteristics: 1. the appealing propaganda surrounding 

the struggle between a 'chosen people' and a 'constructed elite' (not necessarily economic); 2. The excess 

and legal-parliamentary consent of ‘politically correct’ actions, and 3. The fanciful and delusional fable of a 

risk of democratic threat (in fact, the threat is and comes from themselves). 

In the words of the authors, the worsening of radical populism is the unlimited exploitation of hatred 

towards the democratic regime itself, using the allied base and dismantling the entire power structure that 

could guarantee opposition: 

By 'populism we will designate a style of doing politics in democratic or mass environments, practiced by a 

charismatic leadership, which claims the representation of a majority against the rest of society' [...] Radical 

populism lives by exploiting hatred for the system democratic within democracy in its name. It needs to demonstrate 

power at all times to stimulate the base and intimidate opponents into tolerating its crimes (Lynch & Cassimiro, 

2022, p. 15-191, authors’ emphasis). 

Also curious is the point of self-pity ('victimization') via nationalism, in Stanley's (2018) view, nothing 

more than the ability of fascist politics to achieve, using practically all other characteristics, stamped by 

emotion' cheap' in hiding the atrocities of the contradictions of their way of conceiving the world, causing a 

split between what they consider to be 'us' and all the other people against fascism, in this case, the others 

as 'them', a tactic so warlike capable of erasing the differences and diversities between people, essential in 

every society, in light of this unreal, fictional and ultra-national feeling: 

Nationalism is at the heart of fascism. The fascist leader employs a sense of collective victimhood to create a notion 

of group identity that is, by its nature, opposed to the cosmopolitan ethos and individualism of liberal democracy. 

Group identity can be based on several elements – skin color, religion, tradition, and ethnic origin. However, it is 

always contrasted as an ‘other’, against which the nation defines itself. Fascist nationalism creates a dangerous 

‘them’, against which we must protect ourselves, sometimes fight and control, to restore the group's dignity 

(Stanley, 2018, p. 109, author’s emphasis). 
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Even considering the valuable reading of Stanley (2018), in any case, in this text, we will focus on our 

formative experience and one of the only theoretical references, in this case dialectical historical 

materialism in the work of Marx (1974) and some classic Marxists such as Gramsci (1982), capable of 

interpreting and proposing solutions to eradicate once and for all any remnants of thoughts and attitudes 

resulting from what Germany and Italy led by Hitler and Mussolini experienced decades ago. 

Recently, in the writings of Mascaro (2022), we noticed an exquisite effort of general critical theoretical 

organization about fascism; going back to the classics since Marx and passing through the Frankfurt School, 

the jurist and philosopher points us to the most plausible way out for a material critique of fascism: 

overcoming the very mode of production responsible for its gestation, in this case, capitalism, therefore, 

being anti-fascist is not enough, it is necessary to be anti-capitalist, because if the system that creates it, 

also reinvents it within its contradictions: 

Only the understanding of the historical and social materiality of the capitalist mode of production gives rise to 

criticism of fascism in its causes and specificity. Marxism allows us to establish the links between fascism and 

capitalism and extract from this both the diagnosis of its manifestation within bourgeois sociability and also the 

inference of treatment: institutions do not save; generic subjectivity is ideologically constituted and, therefore, 

forged for exploitation, domination, and oppression, without moral claims having decisive effects. Fascism is always 

a possibility for capitalism in its reproduction, given its contradictions and crises (Mascaro, 2022, p. 14). 

Nowadays, whether due to the seduction and ease of social networks or even the consent of parliaments 

increasingly to the right in several countries, movements that send out fascist messages have the following 

characteristics: 

a)belligerent nationalism, ultranationalism, or nationalism versus globalism; b) conversion to the homeland as a 

sovereign entity versus political, class, or identity opposition, often treated as public enemies; c) conversion to a 

moral universe that imposes on the public sphere adherence to traditional behaviors, linked to heteronormativity, 

patriarchy, religiosity, and family; d) simplification of the world versus intellectualization or scientific rationality; e) 

creation of external enemies, such as immigrants and refugees; or internal, such as ‘criminals’, outcasts, poor 

people, and ethnic-racial minorities, among others; f) imposition of narratives versus reality or facts; g) us and 

others (Silva &Hillesheim, 2021, p. 8, author’s emphasis). 

Loaded with jingoistic, nationalist sentiment and practicing hatred as a policy, the people who currently 

represent what remains of these Nazi-fascist cells are fomenting situations of catastrophe and supposed 

economic, political, legal, and parliamentary crisis to use fuel totalitarian regimes with this ideological 

inspiration. Education, along this path, becomes a dangerous stage for legitimizing these ideas; therefore, 

aiming to contest and delegitimize this radical movement, we will seek to answer the following central 

question: 'What are the implications and possible consequences that the rise of extreme right in Brazil 

caused in education, perhaps in the field of curricular studies?'. 

The methodology used to collect the data was the application of a questionnaire aimed at eleven 

strictusensu postgraduate students who studied, in the second semester of 2022, a discipline in the field of 

curricular studies and teacher training offered by a Postgraduate Program -Graduate in Education from a 

public federal university in the central-western region of Brazil. 

Our article is organized around the following items: initially, we discuss the concept of fascism in History 

through a brief bibliographical review; then we weave a critique based on the reference authors on the 

theoretical implications of the presence of fascist ideas for Education and the field of curriculum and we 

bring, in the final part of the writings, the analysis of the data collected in the empirical field through the 

characterization the existence of a 'fascistized curriculum' but also the assumptions of a 'critical and socially 

anti-capitalist and anti-Nazi-fascist curriculum'; and we close with our final reflections. 

Situating the concept of fascism in history: a brief bibliographical review 

Dehumanizing and/or transforming a particular human group into the enemy is the powerful fuel to fuel 

national fascistization; this was the historical movement that occurred in European Nazi-fascist regimes, 

such as the violent persecution of Jews, homosexuals in Nazism, and communists in Italy. A first, albeit 

challenging, attempt to conceptualize the fascist political movement would be this: 

The term Fascism is derived from the Latin fasces, a bundle of sticks from which emerged the iron of the ax that the 

lictors brought before the first magistrates of Rome and that Mussolini chose as an emblem. In the political sense, it 
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means political doctrine and organization introduced in Italy by B. Mussolini and his followers in 1922, based on the 

dictatorship of a single party and an all-powerful state, totalitarianism, which exalted nationalism and corporatism 

by extension, a dictatorship hostile to Marxist-inspired socialism, which took specific social measures 

(Morfaux&Lefranc, 2009, p. 230-231). 

There is no need to transpose, in an automated way, the realities of these regimes into the 21st century 

and in countries like those in Latin America. However, we cannot live as if the fragments of these ideas did 

not reach us. 

Initially, we can understand fascism and Nazism, or the combination of the two, in this case, Nazi 

fascism as a phenomenon specific to the 20th century. However, with historical antecedents that are 

important in the local societies that fostered them (the environment that brought Mussolini and Hitler to 

power), it is not a case of going more profound. However, authors such as Sassoon (2009) and Gellately 

(2011) have already done so. 

Currently, extreme right-wing movements in Brazil, even with the defeat of their supposed most 

outstanding political leader - considered by Silva Júnior and Fargoni (2020, p. 10) as practicing a 

'necropolitics' capable of bringing together fascist and neoliberal interests in a country of peripheral 

capitalism and revive “[...] attributes of political ideologies such as fascism and Nazism for domination of 

the masses and a new subjectivity of the citizen [...]” - continue to coalesce around this controversial figure, 

constructed over recent decades in the parliament that took shape, forms an electoral discourse bordering 

on these fascist ideas and with very strong political capital, capable of uniting a broad front since the 2014 

presidential elections (when it contributed significantly to imposing a collective doubt on the vitality and 

validity of the ballot boxes electronic devices and the result of the electoral process itself, a behavior 

repeated in his recent defeat in 2022, in addition, he aligned himself with the political niche that guaranteed 

the presidential impeachment (2016) by giving a speech honoring a former military (now deceased) executioner 

and proven (by the truth commission – Canabarro, 2014) as one of the most active torturers during the Brazilian 

military regime, this vote had negative repercussions throughout the world (Oliveira, 2016). 

In the study by Silva Júnior and Fagoni (2020, p. 11), this leader stood out because he brought together 

this entire political, economic, and religious layer, in addition to the national elite through a “[...] 

categorical complex [...] ” which resembles the European Nazi-fascist regimes of the 20th century, but in 

Brazilian fashion: the idolatry of traditions, reactionaryism, anti-intellectualism, authoritarianism and 

arrogance, aversion to plurality, a pact with elites (bourgeois and neoliberal), servile nationalism, 

necropolitics and necro-state, bellicosity, militarism and 'militias', meritocracy, intolerance and prejudices 

(machismo, racism, homophobia, and xenophobia) and propaganda. 

This conglomerate of ideas can result in very violent atrocities, which lead to de facto, for some 

psychoanalysts, using the French philosopher Étienne de La Boétie (16th century), which may explain the 

adherence of groups insistent on unconstitutional demonstrations, such as those that culminated in the 

coup acts of vandalism and terrorism on the emblematic day of January 8, 2023, culminating in the arrest of 

around 2,151 coup plotters (Lucena, 2023), is that these people live in a situation of almost hypnosis in what 

the thinker called 'voluntary servitude' fueled by the use of 'mass psychology.' 

In general, those who participate, finance, act, propagate these ideas, and promote an inversion of the 

rights of human dignity acquired over brutal and bloody battles for centuries against oppressed groups, 

ethnicities/races, and classes: 

The agendas already consolidated in international organizations, such as the UN and the OAS, and in documents, 

such as the Universal Declaration of Human Rights, often do not make any sense. The brutal reversal is that they are 

accused of being responsible for the weakening and collapse of Western values. In its place, it is proposed the 

resumption of armaments, the exacerbated pride of the nation and patriotism, and the vision attached to a sexist, 

misogynistic, and homophobic culture (Trevisan, 2020, p. X). 

According to Konder (2009), fascism (very sympathetic to the concentration of capital) emerged at the 

height of the imperialist movement of the capitalist mode of production, conservative in moralistic ideas 

under a 'modernizing' mask, in addition to being fueled by rich and dangerous manipulative rhetoric; 

therefore, venturing into a bibliographical review of this phenomenon is a guarantee of coming across a sea 

of contradictions from a voluminous collection of profaned works from movements specific to their time, or 

'liberal' texts that criticize it, but still defend that the way out of its defeat is in capitalism, going through 

more superficial and Manichaean 'socialist' readings that demonize it, but that does not seek to associate it 
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with what we are proposing, in fact, the way out, from the two principal authors, in the Konder case (2009) 

and Mascaro (2022), it would be a historical and dialectical understanding that can only be exhausted by the 

multiple determinations in the exhaustion of the current mode of production, and in the path towards a 

truly socialist society. 

However, before that, we need to be aware of some theoretical pitfalls that gain political and social 

ground and often emanate from fascist sympathizers themselves. We will briefly highlight three of them: 

the first is the intention of mixing the concepts of right-wing, dictatorship, and fascism to disperse the anti-

fascist and anti-capitalist struggle; the second is the unearthing of jingoism and the mythification of the 

nation against supposed enemies; and, finally, it is the act of resorting to 'enemy' assumptions, in this case, 

socialist, and giving them a new meaning to make the fascist regime legitimate and when this is no longer 

having any effect, one then resorts to a stratagem, especially from fascist admirers, very shrewd, which is to 

make their convictions similar to those of Marxist/socialists seeking to delegitimize truly emancipatory 

revolutionary conceptions. 

Stanley (2018) describes in a very detailed way what happens to what he calls the 'classic bogeyman' of 

fascism, in this case the ideas contrary to the regime, intentionally classified (all, without distinction) as 

Marxist and deposited in the account of the institutions of higher education, usually universities, we have 

seen this occur in recent years in Brazil, the intention is to build a mistaken image of public higher 

education in society (EstadãoConteúdo, 2019): 

Whenever fascism threatens, its representatives and enablers denounce universities and schools as sources of 

‘Marxist indoctrination’, the classic bogeyman of fascist politics. Typically used without any connection to Marx or 

Marxism, the expression is employed in fascist politics as a way of defaming equality. Universities that seek to give 

some intellectual space to marginalized perspectives, however small, are subject to a denunciation of pockets of 

‘Marxism’ [...] (Stanley, 2018, p. 54). 

Dealing with the first trap, one cannot conceive of trivializing the concept of fascism or using the 

adjective 'fascist' without due theoretical rigor because groups more to the right tend to be politically associated 

in the search for the permanence of political and economic privileges and generally align to liberals and 

neoliberals, however, “Not every reactionary movement is fascist. Not all repression – however fierce whatever – 

exercised in the name of preserving class or caste privileges is fascist. The concept of fascism cannot be reduced, 

on the other hand, to the concepts of dictatorship or authoritarianism” (Konder, 2009, p. 25). 

The second neuralgic issue is the national and jingoistic use of a utopian idea of social unity to be built 

and protected at all costs, including by the police force of enemies (internal) and external (foreign), as did 

Hitler when he used the ' fascist resource of the myth of the nation', to the point of generating Manichaeism 

within German society itself, as Konder (2009, p. 84, author's emphasis) shows us: “Hitler explained that, in his 

view, capitalism was 'sick ', but the fascists did not want to 'destroy' him but to 'cure' him. A distinction was made 

between the ‘good’ (patriotic) capitalists and the ‘bad’ (complicit in the global Jewish conspiracy).” 

The imperialist-capitalist phase in which Nazism was established was propitious for this because, in Nazi 

rhetoric, if the German nation did not unite in its purity against other nations, it would never reach the top. 

This speech convinced the most significant and middle bourgeoisie and justified a good part of the atrocities 

against humanity; it is essential to point out that it was in Germany that the Nazi regime used modern 

methods of mass state propaganda, this cunning mechanism, even outside the European continent and 

already in the 19th century. XXI, driven by new network communication technologies, makes global use of 

this type of criminal action, as Geronimo's research points out; Cerveró and Oliveira (2022). 

Regarding the third ambush, this one more complex, we turn to a historical fact that perhaps explains it 

better: in 1910, Mussolini published a work 'La lottadiclassi' and remodeled the Marxist theory of the unity 

of theory and practice into an identity of theory and practice to gain more local followers for their theses. 

Widespread among fascist followers who want to fascistize society is the irresponsible appropriation of 

significant works or the reinterpretation of specific, decontextualized excerpts from authors who are critical 

of the capitalist mode of production, Nazi-fascist regimes, or even intellectual and political leaders who, in 

their way and time, used essays from socialist societies, such as the extinct Soviet Union. 

The strategy is simple, but often effective: society is classified into right and left by demonizing the most 

critical and progressive terms, concepts, groups, political parties and characters, even those who are not 

even declared socialists, Marxists or communists, even even the heavenly/infernal language is introduced 

into speeches and the theology of Christianity, normally the one that reigns in the West, tries to invade 
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political speeches and quickly reaches the most popular layers, moreover, the intentional confusion in 

appropriating the language itself Marxian philosophical and investigative method of thinking about the 

mode of production, it is 'natural', linking the most left-wing symbols, with the negative and diabolical idea 

of regression and automatically the right-wing, conservative and capitalist mottos to Christianity, the 'artificial' 

struggle is unsaturated ', but very convincing between 'good/political right' (capitalism/liberalism/ 

neoliberalism/Nazifascism) and 'evil/political left' (socialism/communism/progressivism). In this regard, it is 

worth paying attention to Konder’s (2009) longer thought: 

In general, all the right-wing thinking that, throughout the 19th century, was committed to the 'demonization' of 

the left played a significant role in preparing the conditions in which fascism could later interrupt. The 

'demonization' of the adversary would make it easier for the fascist right to free itself from some scruples maintained 

by the 'aristocratic' stance of traditional conservatism: whoever is not 'relentless' in the direct fight against Satan 

becomes an infamous sinner and loses his soul [ ...] 'Fascism is a revolt against historical materialism,' it is a 

passionate reactivation of 'idealist' convictions. Mussolini was full of words about ‘sanctity’ and ‘heroism’, about 

‘acts in which no economic motivations influence, neither close nor far away’ (Doltrina Del Fascismo). Hitler rejected 

Marxism (using an idea from Max Scheler) as ‘a primitive doctrine of envy’ (eineprimitivedesNeides) and accused it, in 

Mein Kampf, of causing a 'decrease in the value of the human person' (Minderbewertung der Person) [...] To support its 

idealist principles in the polemic against the materialism of Marxists, fascism promoted a systematic confusion of 

concepts: the term 'idealist' was taken from the field of 'theory of knowledge' and was applied exclusively to the field of 

morals, where it assumed an undoubtedly positive content; and the term materialist, grossly simplified, amputated from 

its essential ‘dialectical’ complement [...] (Konder, 2009, p. 60-78-79, author’s emphases). 

From these three warnings, it is now possible to approach the second theoretical idea of fascism. Our 

insistence on epistemologically pointing out, through classic and contemporary texts, the marks and 

characteristics of the 20th-century regime is nothing more than collaborating to understand that it should 

not be confused with any violent and truculent form of governing, understand its local contemporary ways 

and manifestations and finally, identify its possible marks in education, through the field of curriculum 

studies. Thus, we turn to Konder (2009) to re-conceptualize fascism; beyond what is already customary to 

talk about the movement, it is necessary to recognize it as being a chauvinistic and pandering anti-

democratic outburst with a certain degree of connivance at the conducive junction of banking capital with 

industrial capital, resulting in the so-called financial capital, was a phenomenon of its own from the 

1930s/1940s, but which was never wholly buried alongside its most outstanding exponent leaders: 

[...] fascism is a tendency that emerges in the imperialist phase of capitalism, which seeks to strengthen itself in the 

conditions of implementation of state monopoly capitalism, expressing itself through a policy favorable to the 

increasing concentration of capital; is a political movement with a conservative social content, which disguises itself 

under a 'modernizing' mask, guided by the ideology of radical pragmatism, using irrationalist myths and reconciling 

them with rationalist-formal procedures of a manipulative type. Fascism is a chauvinist, anti-liberal, anti-

democratic, anti-socialist, anti-worker movement. Its growth in a country presupposes special historical conditions. 

This reactionary preparation has been capable of undermining the bases of potentially anti-fascist forces (weakening 

their influence among the masses). Also, it presupposes the conditions of the so-called mass society of directed 

consumption, such as the requirement for a certain level of fusion of banking capital with industrial capital, that is, 

the existence of financial capital (Konder, 2009, p. 53, author’s emphasis). 

Mascaro (2022) explains to us, in a very peculiar way, a line of thought that is rare but in line with our 

historical and conceptual vision of the phenomenon. Initially, by classifying the movement of interpretation into 

three groups: juspositive readings and non-juspositive readings (both do not break with their capitalist logic of 

origin and unfolding), the third way, this is the guiding thread of the author's thought, and which serves us of 

amalgamation, it is sheltered in Marxist readings of the theme from four axes: 'historical factuality'; ‘tactical and 

strategic’; ‘social subjectivity’ and ‘general theory’. Supported by intellectuals such as EvguiénPachukanis, 

AfredSohn-Rethel, Max Horkheimer (from the Frankfurt School), NicosPoulantzas, and Antonio Gramsci. 

Mascaro (2022) brings us an articulated synthesis of his object of study, the critique of fascism itself; through 

integration, under a legal-philosophical look permeated by Marx's method, we see the historical facts, the 

military and cultural tactics to reach each subject (subjectivation) and classically plant its tentacles, both in Italy 

and Germany, this was only possible through the way of understanding, based on these four theoretical 

categories of the reference author, the 'concrete thought' (Marx, 1974) designed by the author, and endorsed by 

us, can only lead to the other: the break with the capitalist mode of production and the establishment of a 

'socialist sociability', a battle that begins with the guarantee of human rights: 
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Even though human rights are an uphill battle against reactionary barbarism, it is necessary to recognize capitalism 

as a structural barbarism, even if, eventually, legally improved. Just as there is an enormous distance between hating 

the other, formally respecting the other, and loving the other, there is a similar and enormous distance between 

hatred of human rights, formal respect for human rights, and love for the structural dignity of all human beings. At 

this highest point, the revolution and the horizon of humanity must be linked to seek to overcome capitalist 

indignities in favor of a dignity taken at another level: in socialist sociability (Mascaro, 2022, p. 149-150). 

We believe that one of the central fields to promote this revolution is Education. The space of the 

curriculum through formal public institutions is a privileged stage. However, Nazi-fascist propagators and 

defenders also know, not for nothing, that the curriculum, illuminated by critical theories (Silva & Moreira, 

1995), is conceived as an ideological field of disputes and contestations, our biggest challenge and point of 

continuity for future productions by us and other scholars in the field is to synthesize, through the 

dialectical method and data collected from the field empirical, categories that would emerge on two fronts: 

those of a 'fascistized curriculum' and, at the same time, in the proposition of the 'concrete thought' the 

assumptions of a 'critical and socially anti-capitalist and anti-Nazi-fascist curriculum'. 

Beyond a ‘non-fascist life’: theoretical implications for Education and the field of 

curriculum 

It is essential to consider at the outset that, as Runciman (2018) warns us, we are at significant risk of 

democracy coming to an end, and Education, since the 20th century, has been, if not the great dividing line 

of the world democracies, at least liberal ones of the West, which determined the electoral paths for liberation or 

confirmation of some extremist regimes. Therefore, the space of science, scientific knowledge, and the 

institutions responsible for making this type of knowledge more popular is a stage of dispute for fascists. 

That is mainly due, according to Bernardi and Morais (2021, p. 306), to the rise of fascism in current 

governments spread across the world – as appears to be the case in Brazil in its acute phase in the previous 

federal administration (2019-2022) – and its intimate connection with the capitalist mode of production, as 

it causes “[...] the increase in economic and social inequalities, as it dehumanizes segments of the 

population, excluding groups, exercising repressions of freedom, dividing the population through ethnic, 

religious and racial distinctions”. 

The movements active in the era of the Brazilian extreme right feed on large corporate financing and 

even the strength of the public machine and social media through the denial of the truth, often 

delegitimized by the discursive effects of post-truth and in support of the campaign for anti-intellectualism. 

Post-truth is nothing more than: 

Post-truth means the way public opinion is influenced by emotional and irrational appeals that override objective 

facts or rationality. The deconstruction of ‘truth’ implies the destruction of common sense, understood here as the 

set of knowledge universally accepted by society. In other words, it implies the rewriting of the worldview, which 

impacts the revision-distortion of History and all knowledge that offers some support to the vision of reality (Silva 

&Hillesheim, 2021, p. 9, authors’ emphasis). 

Given this scenario, it is inevitable to ask ourselves: What is the role of education in a fascist society? 

Stanley (2018) helps us with a very blunt answer: 

In fascist ideology, general education in schools and universities aims to instill pride in the mythical past. Fascist 

education exalts academic disciplines that reinforce hierarchical norms and national tradition. For fascists, schools 

and universities exist to indoctrinate national or racial pride, transmitting, for example, (where nationalism is 

racialized), the glorious achievements of the dominant race (Stanley, 2018, p. 58-59). 

Although our position is based on historical and dialectical materialism (Marx, 194), as a research 

method and social theory itself in Marx (Netto, 2011), with all the epistemological implications that this 

implies, such as the reading of the world based on his ontological laws and categories (Cury, 1989) and 

Triviños (2011) and the interpretation of any research object taking into account its multiple 

determinations, we are led to consider the pertinent writing of Foucauldian authors. Rago and Veiga-Neto 

(2009), in their work 'For a non-fascist life', outline one of the combative implications that education must 

deal with, and later in VeigaNeto's chapter on the curriculum, if we do want to exhaust all possibilities (the 

totality, not the whole), of manifestations in actions, attitudes, that is, in the concreteness of the pedagogical 

world, which is first and foremost, in our understanding, matter, which forms the subjective being, thus, If we do 
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not perceive ourselves in our daily work, as education professionals, to a certain extent, as propagators, albeit in 

a veiled way, of fascism, we will not move forward and we will not change this scenario: 

[...] in criticizing the unbridled growth of biopolitical forms of social control, denouncing the violence of forms of 

exclusion and stigmatization that prevail today. They also converge in an attempt to explain how the former self-

management of the business sphere was transformed into the well-known management of the private assets of the 

elites, especially those who appropriate the State and institutions, implementing absurd regimes of truth as natural, 

absolute, and universal (Rago &Veiga-Neto, 2009, p. 10-11). 

Each of us builds our lifestyle based on our lived experiences and constitutes in and for ourselves 

relationships of multiple powers (Foucault, 2001); if we want to take the idea of the French philosopher in 

question, we can also understand that 'matter precedes all human consciousness' and people can be 

interpreted under the aegis of their concrete manifestations based on their social relations generated in the 

modes of production (Marx, 1989). Whatever the interpretation of human existence, whether Marxist or 

Foucauldian, what matters in our reflection is that there is a convergence in both views: at least we were led 

to agree with Veiga-Neto (2009), although the author only brings Foucault's perspective to elaborate his 

idea of pointing out the three opponents of a curriculum 'for a non-fascist life': the officials of truth, the 

technicians of desire and fascism itself. However, based on Foucault, who inspired Veiga-Neto (2009), we 

agree how subtle fascism, obviously derived from the classic/historical European regimes of the 20th 

century, operates within us, imprisoning our personal, social, political, and curricular experience: 

[...] it is not just the ‘historical fascism of Hitler and Mussolini, but the fascism in all of us, that hammers our spirits 

and daily conduct’ (Foucault, 2001, p. 134). If fascism is in all of us, if each of us carries our adversary within 

ourselves, then part of those adversities are we who bring them into our lives. To some extent, each of us obstructs 

our path (Veiga-Neto, 2009, p. 16, author’s emphasis). 

However, given our theoretical, scientific, and non-religious convictions, we were involved in 

establishing, seeking to maintain a certain epistemological coherence, this similarity (between Foucault and 

Marx), but respecting the necessary and healthy theoretical difference and scrutinizing the first adversary 

against the biggest contender (in this case, fascism and its manifestations of education), which, according to 

Veiga-Neto (2009), it is necessary to point out who, in each local context, has been the 'truth official', in 

order to defeat them in the field of ideas then: “Despite these efforts, perhaps the officials of truth are those 

who, even today and more than anyone else, continue to obstruct theorization and curricular practices and 

who take a fascist stance towards 'curriculum programming'” (Veiga -Neto, 2009, p. 23, author's emphasis). 

For us in critical curriculum theory (Apple, 2006), these figures can be conceived as being the 

bureaucrats of the curriculum or as modeling agents who are not always the translators (education 

professionals) of the official proposals (curriculum programming), the which has been consolidated in the 

most right-wing nations, politically and with fascist inspiration, are the educational and curricular will of 

these agents, who have become 'totalitarian agents of the truth', or of the supposed truth, which by force of 

position, suppress any content, themes, and subjects linked to human diversity and the possibilities of 

emancipation (Gramsci, 1982).   

Moreover, here we use the idea of Pinar (2007), who conceives the curriculum as an artifact that goes 

beyond school/academic life, as a path of the entire existential life of humanity itself. Therefore, the choices 

(the excess) or the gaps (the absence) of specific theories and the ideological inspirations that encourage 

curricular constructions, whether they are more democratic or totalitarian and even fascist, make us think 

that curricular decisions cannot do without a broad theoretical and discursive apparatus permeated by the 

constant democratic struggle for the participation of all people involved in educational processes. It is no 

surprise that even in classic fascist experiences, education, instruction, training, and school institutions 

were the object of intense disputes over their direction, and it is not naive to predict that it is the field of 

curriculum studies that leads the fetish of agents who take power in political regimes of this nature and 

work with all their might to shape it in their way. 

Methodology: What master’s and doctoral students think about the topic 

Taking the field of curriculum studies as the space of a 'contested territory' (Silva & Moreira, 1995) and 

the result of intense discussions, we decided, based on our experience as a postgraduate researcher and 

teacher, to listen and analyze what we think, regarding the relationship between fascism and the field of 
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curriculum, master's and doctorate students, most of them with research projects linked to Education, who 

studied a discipline in the field of curriculum studies and teacher training offered by a Postgraduate 

Program in Education at a federal public university in the central-western region of Brazil in the second 

semester of 2022. 

A questionnaire was administered to 11 of these students (six pedagogues and five others with different 

training; eight have a master's degree and three a doctorate) with the following questions: 1. What reasons 

led you to pursue this discipline? 2. What reading do you make of the current political moment in Brazil, 

considering the recent events of the 2022 electoral election and its developments? 3. What are your 

perceptions about fascism and its interfaces with Education and the curriculum field? 4. How can the 

reflections proposed and constructed throughout the course contribute to an anti-fascist curriculum and 

pedagogical stance? 

We will analyze the responses of our interlocutors in the light of the theorists chosen by us, with a view 

mainly to trying to answer the biggest question that motivated the writing of this text: What are the 

implications and possible consequences that the rise of the extreme right in Brazil has caused in Education, 

perhaps in the field of curriculum studies? 

To facilitate the interpretation of this data, we relied on Bardin (1977) and Franco (2008) in the 'content 

analysis' methodology to exhaust it through quantification, contextualization, repetition, and exhaustion, also 

linking the records captured by us in each instrument analyzed; therefore, we understand that this process: 

It is a set of communication analysis techniques aiming at systematic and objective procedures for describing the 

content of messages by obtaining quantitative or non-quantitative indicators, which allow the inference of 

knowledge relating to the conditions of production/reception (inferred variables) of messages (Bardin,1977, p. 21).  

And still: 

In short, what is written, spoken, mapped, figuratively drawn, and/or symbolically explained will always be the 

starting point for identifying the explicit and/or latent content. The analysis and interpretation of content are steps 

(or processes) to be followed. In order to effectively move forward in this process, contextualization must be 

considered as one of the main requirements and even as the background to guarantee the relevance of the meanings 

attributed to the messages (Franco, 2008, p. 16-17). 

Bardin (1977) points out three phases through which the use of the ‘content analysis’ technique passes: 

a) ‘pre-analysis’ (where floating reading and initial inferences about the empirical field illuminated by 

theories are carried out); b) ‘material exploration’ (action in which inventories and excerpts of the most 

significant sections of documents are shaped); and c) 'treatment of data with inference and interpretation', 

in addition to stages permeated by 'units of record and context' (the final stage where the writing of the 

synthesis, of the 'conceived concrete', takes place, based on the qualitative crossing of theories and 

empirical data). 

Still, regarding the implementation of the methodology, it is essential to highlight that, between the second 

and third phases, there is the creation of 'recording units', which result from the intentional and exhaustive 

fragmentation of the analyzed messages. In this text, we use both the quantification of words and terms 

(occurrences), as well as the relationship of these occurrences with the repetition of phrases and concepts 

despite the relationship between the field of the curriculum and the possible advances of the extreme right 

and fascism itself in Brazil. 

That justifies our indication at the end of this section to look for elements and categories (in order to 

enumerate the characteristics of a 'fascistized curriculum', as well as the marks of a 'critical and socially 

anti-capitalist and anti-Nazi-fascist curriculum') based on Bardin (1977 ) for observing the following 

criteria: semantic, syntactic, lexical, and expressive – we use printed semantic and expressive indications. It 

means the agglutination of frequent terms combined with theories drawn together to create new categories 

and the genesis of others, united by previous concepts in the literature and confirmed by the data evoked. In 

this design process, we emphasize the following characteristics to make the analysis rigorous and safe: 

exhaustiveness, exclusivity, concreteness, homogeneity, objectivity, and fidelity (Richardson, 1999). 

Thus, the answers found and treated, through the technique described previously, led us to the following 

'units of record' and, consequently, to the categories justified by the 'units of meaning', which are the most 

significant excerpts extracted from the questionnaires, exposed in Table 1, which justifies the delineation 

between the elements of the technique applied here: 
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Table 1. Categorization, Registration Units and Meaning Units. 

Main research axes 

Curriculum and training  Advance of the extreme right – Nazi-fascism 

Category Occurrence Category Occurrence 

Theory and Practice 05 Conflict and Resistance 05 

Critical and Emancipatory Curriculum 04 Anti-Fascist Pedagogical Stance 04 

Combatinequalities 02 Democracy in Crisis 04 

Recognize ideologies 02 Setback and Repression 03 

Teacher Consciousness 02 Disbelief in Science 02 

Democratic Curriculum 02 Erasure of Teacher Autonomy 02 

Registration Units 

• Ideology in times of crisis in democracy. 

• Training for consciousness and resistance. 

• Critical and anti-Nazi-fascist curriculum. 

Units of meaning 

• ‘It is important in these times to re(know) the ideologies involved in the field (of curriculum), because they make us reflect and, at the 

same time, contest what type of training we receive and practice’. 

• ‘Although democracy prevailed in the last presidential elections, fascism/Bolsonarism is not over! It continues to use extremism to 

defend its reactionary agendas’. 

• ‘(Brazilian) society remains in a constant relationship with fascism’. 

• ‘An ultranationalist education and curriculum are ethnocentric, white, racist, heteronomartive’... 

• ‘I consider this movement to be authoritarian and with strong liberal and neoliberal relations’. 

• ‘[...] a fascist society will provoke changes in education and consequently in the field of curriculum to perpetuate fascist interests’. 

• ‘The Basic Education curriculum is disputed by business forces to form the “ideal citizen” along capitalist lines. This is an ideal 

scenario for the rise of fascism and the suppression of rights and freedoms. 

Source:  by the author 

It is marked by our data, verified and decanted through 'content analysis' (Bardin, 1977; Franco, 2008), 

the desire for ideological predicaments, and the harmful consequences that fascist influences cause in the 

field of the curriculum, this evokes the category of 'anti-intellectualism', the demonization of education and 

culture (Casara, 2020) and the role of university and school institutions in past regimes of this magnitude 

and in countries of our time, sympathetic to these conventions. The preponderant role of training spaces in 

fascist ideology is to re-tell (in a fanciful way) a mythical past from a propagandist point of view aiming to 

strengthen the regime and, at the same time, discredit universities: 

In fascist ideology, there is only one legitimate point of view: that of the dominant nation. Schools introduce 

students to the dominant culture and its mythical past [...] Fascist politics seeks to undermine the credibility of 

institutions that harbor independent voices of dissent until they can be replaced by the media and universities that 

reject those voices (Stanley, 2018, p. 49-50). 

In a society with a fascist curriculum, the intellectual is banished, vulgarized, barbarized, and 

transformed into a subject of social persecution. Meanwhile, the supposed ignorant, the 'uncultured' person, 

and not because they did not have the opportunity to access formal education, but because they must 

assume this position, they flatter themselves by using shallow and ready-made phrases, jargon and slogans 

as resources to propagate false ideas and supposedly get closer to those who are supposed to be like them. 

In this sense, this group (often with a vast academic curriculum), if not with an average education, manages 

to coalesce around the herculean Manichaean battle between evil (education, school, training, science, 

researchers, teachers, books, libraries). Moreover, the good (any idea and information based on opinion or 

on some 'guru' or 'coaching' that is affiliated with this circus of horrors): 

[...] the intellectual (one who differentiates himself through specific knowledge) becomes an object of social 

disapproval, as the ode to ignorance and lack of knowledge become spectacular. With this situation, more and more 

people seek to express themselves using impoverished language, slogans, stock phrases, buzzwords, jargon, and 

grammatically poor constructions (Casara, 2020, p. 94). 

In the field of curriculum, this materializes through direct intervention in prescriptive policy, for 

instance, of Hungary; perhaps it explains - even though the data we inventoried express local desires, very 

similar to other nations that the evils of ultra-rightist regimes are experienced, in the field of education, via 

the curriculum (the ways of organizing knowledge) – when he takes power, Viktor Orbán implements the 

nationalization of the school system and the entire curriculum, previously under the responsibility of local 
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councils, the new content is very reminiscent of the propagandist form of Nazi-fascism (patriotic, jingoistic 

and mythical): “A new national curriculum recommended the work of anti-Semitic Hungarian writers. 

Schools were instructed to encourage activities that evoked a glorious and mythical Hungarian national 

past, such as horse riding and learning Hungarian folk songs” (Stanley, 2018, pp. 60-61). 

Therefore, after exhausting the data based on our theoretical framework and capturing, studying, and 

methodologically organizing it, we outlined the curricular archetypes described in Table 2. 

Before moving on to our final reflections, we want to reinforce how central the subject of ‘Human Rights’, 

‘human beings’, and ‘humanity’ are when we debate our main topic. We will not achieve a scientific critique with 

a political scope that results in lasting actions towards identifying what we call 'fascistized curricula', nor will we 

be able to experience pedagogical practices structured in what we call 'anti-Nazi-fascist curricula', if we do not 

recognize how much Nazi-fascist ideology and regimes operated against human rights. 

The next step is the denial of humanity. Fanon (1961) shows us this, and perhaps the modern process of black 

enslavement is the most concrete and harsh example of how Europe knew how to impose its way of seeing what 

it saw on the rest of the planet as 'human beings', at the same time, due to the need to open the market and bring 

the strength of this population, it tried to deny part of this racist ideology and sought to minimize part of this 

speech, so, until the 1930s it was, in large part, not In the Western world, it is discrediting to take a racist stance 

(Almeida, 2019), what is scary these days is to see the resumption of these stances. 

Note that generally, fascist regimes, according to Konder (2009), are explained and sustained by the 

artificial climate of crisis and acute chaos in the economy, politics, and social life that are established. 

Therefore, power needs to be taken, and the militarization of political life and even parliamentary 

extinction are usually justified by the rise of a ‘reactionary populism’ (Lynch &Cassimiro, 2022). 

Table 2. ‘Fascized curriculum’ and ‘Anti-Nazifascist curriculum’ 

Fascized curriculum Anti-Nazifascist curriculum 

• It has an authoritarian and monocentric character throughout its 

pedagogical architecture. 

• It does not take Science as its center, or when it does, it 

disregards ancestral forms that come from intentionally 

dehumanized cultures (Fanon, 1961). 

• Considers the mythical, proud, and patriotic past as its central 

axis. 

• Reinforces the need for the capitalist mode of production, the 

different forms of the economy, and the neoliberal way of living. 

• It does not respect climate agreements or collaborate to construct 

a genuinely environmental/sustainable education and culture. 

• It has numerous technological devices and paraphernalia to mask 

its academic-scientific superficiality. 

• It seeks to impose regulation and control, focusing its 

pedagogical processes on metric tests and standardizing the 

professional advancement of its teachers only through ranking, 

resulting from large-scale tests. 

• • Imprint a Eurocentric, heteronomartive character, with a 

trace of the ill-fated ‘race theory’ (Rodrigues, 1977) to determine 

its ideal subject profile. 

• Takes different forms of democratic collaboration as a starting 

point for creation, planning, implementation, and evaluation. 

• It does not necessarily provide a single theoretical vision as a 

guiding compass but considers and respects the different ways of 

being, existing, being, and remaining in each place. 

• Repudiates any forms and methods of authoritarian and brutal 

decisions throughout the pedagogical process. 

• Develops, through teaching autonomy, numerous actions to 

intellectually combat discriminatory practices of all kinds: gender, 

sexual orientation, race/ethnicity, social class, religion, 

neurodivergent, among others. 

• Seeks to develop a ‘sustainable ecological culture’ in all formal 

and non-formal teaching spaces (Jacobi, 2003). 

• Considers different ways of teaching and learning, as long as 

local and global singularities and contexts are respected, in 

addition to the working conditions of teachers who should be the 

central curricula authors. 

• It seeks to develop another vision of the world and economic 

production, moving towards ‘socialist sociability’ (Mascaro, 2022).  

Source:  by the author. 

Still, according to Lynch and Cassimiro (2022), the recent situation in Brazil makes us reflect and 

problematize how our previous political leader, the 'Bonaparte' here, as the authors name it, came to power 

opportunistically and nostalgically. reactionary conservatism that sought to resume a “[...] natural colonial 

policy [...]” (Lynch &Cassimiro, 2022, p. 77). The ‘Messiah’ promoted and left his controversial legacy 

marked by ‘satanistbandeirantism’, typical of ‘right-wing reactionary radical populism’, a phenomenon that 

takes its tentacles into education and the curriculum. 

The catastrophic result of the avalanche of these ideas embodied in a society that naturalizes the anti-

intellectualism, anti-environmentalism, paranoid and violent, weapons-oriented, flat-earth, xenophobic, 

sexist, misogynistic, patriarchal, lgbtphobic thinking, and the fetish for creating a dystopian and unreal 

world permeated by religious conservatism. A true ‘evangelization of politics’ (Calejon, 2021), an imposition 

of Judeo-Christian values and precepts, this was the legacy of the ‘Messiah’ or the ‘Myth’ as Casara (2020) 

prefers to call it, in his legal criticism. 
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It turns out that all these marks are taken to the archetype of a fascistized curriculum, which, 

unfortunately, are the legacy of this society, in part, also, contaminated by this 'ultra-authoritarian 

neoliberal' (Casara, 2020) and Nazi-fascist way of managing communities, including schools, which have 

been suffering from countless cases of violence in their surroundings and interiors (Brazil has a history of 

high rates… (2023), also initiated, sometimes on social media (Tokarnia, 2021), and, as countries inspiring, 

of this armament policy, such as the United States, numerous researches such as those by Assis (2010), 

Marcolino et al. (2019) and United Nations Regional Center for Peace, Disarmament and Development in 

Latin America and the Caribbean (Unlirec, 2019) have already proven - contrary to what part of society and 

parliament affiliated with what remains of this reactionary political group still militates - that the path to 

combating school violence involves joint actions, such as psychological support for all families and teaching 

staff, the need for in-depth debates with other social institutions about the very causes of this escalation of 

violent acts: cases of bullying suffered and experienced in the school environment, family absence, the 

vulnerability of these children and young people in the face of certain extremist ideologies, enhanced by free 

access to the internet, as one of the most excellent experts in the study of the proliferation of neo-Nazi cells on 

the internet has already shown (Dias, 2007) and to social networks, in addition to access, obviously, to firearms2. 

We note that since the Brazilian Estado Novo, led by Vargas, there were signs of attempts to print 

ultranationalist, markedly fascist curricular routines, especially in southern schools, as demonstrated by 

Santos (2012) when investigating editions of a school newspaper and pointing out this devastating and 

marked scenario by ultranationalist fascism. 

In another comparative investigation, Santos (2015) demonstrates a concern similar to ours when 

pointing out, through the study of primary sources (notebooks, textbooks, and school bulletins), how the 

fascistized society of Italy (under the Mussolini regime, between 1922 and 1945) and the Brazilian one 

(under Vargas' command, in the period from 1930 to 1945) extended totalitarian ideologies to the school 

field via the curriculum.Through this instrument of power, both in the bulletins studied by the author in the 

Italian reality (which included subjects with a classical humanistic basis such as Reading and the Italian 

Language, and components aimed at behavior such as Religion, Gymnastics, and Conduct) and in the 

teachers' notebooks here at Brazil, especially in the southern region (national praise guidelines for 

governments in curricular matters such as Moral and Civic Education, Hygiene, Gymnastics and Domestic 

Work), there were clear guidelines, in both countries, for propaganda of fascist power via the curriculum. 

This brief analysis is only possible from historical and dialectical materialism, equipped with the 

category of work, since, in the fascist discourse, the issue and the blame given to human rights regarding 

supposed social and economic failures are supported, no longer nowadays, at least in a frank way, in racist 

speeches. However, 'veiled racism' has never ceased, but rather in the fanciful supposed ideological, 

economic, and political barriers that 'these people' push towards capitalism, because if any State supports 

these 'less favored' groups, the economy, science, and progress automatically cease. 

There is discomfort on the part of most of these capitalists who also occupy parliament and who do not 

look favorably on the increase in wage earners and the new, more democratic forms of politics and 

association, and this is where the 'temptation of fascism' arises (Konder, 2009). It seems like a magical 

solution, a kind of 'dead volume' everyone knows exists and that can and should be used in scenarios like 

the ones we mentioned. We should not forget to pay attention to any of these signs; vigilance for the right 

to exist as human beings and humanity is still necessary because groups worldwide still deny this (Almeida, 

2019). We also bet that the field of curricular studies is a way out plausible that it also collaborates on this broad 

front to combat Nazi-fascism, not the amorphous and static conception of curriculum, but a living, dynamic, 

democratic field made by human beings who respect, coexist and naturalize all forms of social existence. 

Final considerations - Anti-Nazifascism and anti-capitalism as sides of the same coin 

Our intention is not to close the topic; on the contrary, it is to open space for new perspectives, new 

perspectives of confrontation, even more so when, in our country, we have seen new cells fed by such 

ideologies strengthen themselves from parliament to homes of different social classes. 

This text aims to try to understand the phenomenon of fascism based on dialectical historical 

materialism and point out this concrete synthesis through a specific methodological delimitation already 

 
2 Brazil recorded 12 firearm attacks in schools in the last 20 years, according to a survey (2022, November 25). 
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outlined (in this case, the data resulting from the voices of students) and, thus, designing social, political 

and intellectual combat actions that prevent and eradicate, in the medium and long term, the advancement 

of any content, projects and curricular structures rooted in these ultra-rightist movements that are, in fact, 

as we have seen, a symptom of a fascist and capitalist society, and which can only be completely deleted if 

this type of economy is also deleted. 

After using the 'content analysis' methodology of Bardin (1977) and Franco (2008), seeking to align and 

analyze the data in the interrelationship of categories, units of records, and units of meaning, we captured 

the following characteristics from our data main elements of what we call 'fascistized curriculum': 

• It has an authoritarian and monocentric character throughout its pedagogical architecture. 

• It does not take Science as its center; when it does, it disregards ancestral forms from intentionally 

dehumanized cultures (Fanon, 1961). 

• Reinforces the need for the capitalist mode of production, the different forms of the economy, and the 

neoliberal way of living. 

• Seeks to impose regulation and control by focusing its pedagogical processes on metric tests and 

standardizes the professional advancement of its teachers only through ranking, resulting from large-

scale tests. 

Furthermore, regarding the ‘anti-Nazifascist curriculum’, these are the central archetypes: 

• Takes different forms of democratic collaboration as a starting point for creation, planning, 

implementation, and evaluation. 

• It does not necessarily provide a single theoretical vision as a guiding compass but considers and respects 

the different ways of being, existing, and remaining in each place. 

• Develops, through teaching autonomy, numerous actions to intellectually combat discriminatory practices 

of all kinds: gender, sexual orientation, race/ethnicity, social class, and religion, among others. 

• It seeks to develop another vision of the world and economic production, moving towards ‘socialist 

sociability’ (Mascaro, 2022). 

Even though fascism, neo-fascism, or even Nazi fascism is struggling in the 21st century, according to 

Konder (2009), the mode of production itself refuses to let it die. It operates subtly or surreptitiously but 

also, depending on the nation, in a coup-like manner. The fact is that the rhetoric against socialist thought 

is gaining strength, and significant financial and political capital encourages the 'silent minority'; this 

group, without much fuss, represents good customs jingoism, which may even seem harmless for a while, 

but it may also just be paving the way for what is to come. 

We are not, by any means, closing this issue; we rescue ideas that have already been debated; we bring 

other perspectives and draw attention, with other peers, to the fact that there is no need to think from a 

combative point of view, about a stance or an anti-Nazifascist curriculum, if we are not also, are and want to 

be anti-capitalist. It may be that the mythical representations legitimized in the sphere of federal power 

between 2019-2022 in Brazil were defeated at the polls; however, neoliberalism, Nazi-fascism, and even the 

meanings elaborated by the followers of the 'myth' remain. From a political and educational-curricular point 

of view, we must remain vigilant despite fighting hard and hope that another world is also more just, more 

democratic, and more human because it is not yet material and historically possible.  

References 

Almeida, S. L. (2019). Racismo estrutural. São Paulo, SP: Pólen. 

Apple, M. W. (2006). Ideologia e currículo (3. ed.). Porto Alegre, RS: Penso. 

Assis, S. G., Constantino, P., & Avancini, P. C. (2010). Impactos da violência na escola: um diálogo com 

professores. Rio de Janeiro, RJ: Fiocruz. 

Bardin, L. (1977). Análise de conteúdo. Lisboa, PT: Lisboa Edições 70. 

Bernardi, A. J. B., & Morais, J. A. (2021). Fascismo à brasileira? Análise de conteúdo dos discursos de 

Bolsonaro após o segundo turno das eleições presidenciais de 2018. Política & Sociedade, 20(48), 300-327. 

DOI: https://doi.org/10.5007/2175-7984.2021.72401 

Bolsonaro compara apuração com 2014 e coloca urnas em xeque. (2022, 6 de outubro). Poder 360. 

Recuperado de https://www.poder360.com.br/eleicoes/bolsonaro-compara-apuracao-com-2014-e-

coloca-urnas-em-xeque/ 



Education and the anti-nazifascist struggle in Brazil Page 15of 16 
 

Acta Scientiarum.Education, v. 46, e68009, 2024 

Brasil registrou 12 ataques com armas de fogo em escolas nos últimos 20 anos, aponta levantamento. (2022, 

25 de novembro). G1. Recuperado de https://g1.globo.com/es/espirito-santo/noticia/2022/11/25/brasil-

registrou-12-ataques-em-escolas-nos-ultimos-20-anos-aponta-levantamento.ghtml 

Brasil tem histórico de alto índice de violência escolar: veja dados sobre agressão contra professores. (2023, 

27 de março). G1. Recuperado de https://g1.globo.com/educacao/noticia/2023/03/27/brasil-tem-

historico-de-alto-indice-de-violencia-escolar-veja-dados-sobre-agressao-contra-professores.ghtml  

Calejon, C. (2021). Tempestade perfeita: o bolsonarismo e a sindemia Covid-19 no Brasil. São Paulo, SP: 

Contracorrente.  

Canabarro, I. S. (2014). Caminhos da Comissão Nacional da Verdade (CNV): memórias em construção. 

Revista Seqüências Estudos Jurídicos Políticos, 35(69), 215-234.  

Casara, R. R. R. (2020). Bolsonaro: o mito e o sintoma. São Paulo, SP: Contracorrente.  

Centro Regional das Nações Unidas pela Paz, Desarmamento e Desenvolvimento na América Latina e Caribe 

[Unlirec]. (2019). Armas de fogo em escolas da América Latina e Caribe: abordagens, desafios e respostas. 

Lima, PE: Unlirec.  

Cury, C. R. J. (1989). Educação e contradição: elementos metodológicos para uma teoria crítica do fenômeno 

educativo. São Paulo, SP: Cortez. 

Dias, A. (2007). Os Anacronautas do teutonismo virtual: uma etnografia do neonazismo na Internet. Campinas, 

SP: Unicamp. 

Estadão Conteúdo (2019, 23 de novembro). Ministro da Educação diz que universidades federais plantam 

maconha. Exame. Recuperado de https://exame.com/brasil/ministro-da-educacao-diz-que-

universidades-federais-plantam-maconha/ 

Fanon, F. (1961). Os condenados da terra. Rio de Janeiro, RJ: Zahar. 

Focault, M. (2001). Préface. In M. Focault (Ed.), Dits et écrits, II: 1976-1988. Paris, FR: Gallimard.  

Franco, M. L. P. B. (2008). Análise de conteúdo (3 ed.). Brasília, DF: Liber livro Editora. 

Gellately, R. (2011). Apoiando Hitler: consentimento e coerção na Alemanha nazista. Rio de Janeiro, RJ: Record. 

Geronimo, A. S., Cerveró, A. C., & Oliveira, H. P. C. (2022). Fakenews no ambiente digital: um fenômeno 

mercadológico de narrativas populistas nas redes sociais. Revista Ibero-Americana de Ciência da 

Informação, 15(1), 295-313. DOI: https://doi.org/10.26512/rici.v15.n1.2022.42502 

Gramsci, A. (1982). Os intelectuais e a organização da cultura (4 ed.). Rio de Janeiro, RJ: Civilização Brasileira. 

Jacobi, P. (2003). Educação ambiental, cidadania e sustentabilidade. Cadernos de Pesquisa, (118), 189-205. 

Konder, L. (2009). Introdução ao fascismo. São Paulo, SP: Expressão Popular.  

Lucena, A. (2023, 10 de março). A quantidade de golpistas ainda presos pelos atos do 8 de janeiro, segundo o 

STF. Carta Capital. Recuperado de https://www.cartacapital.com.br/justica/a-quantidade-de-golpistas-

ainda-presos-pelos-atos-do-8-de-janeiro-segundo-o-stf 

Lynch, C., & Cassimiro, P. H. (2022). O populismo reacionário: ascensão e legado do bolsonarismo. São Paulo, 

SP: Contracorrente. 

Marcolino, E. C., Silva, C. R. D. V., Dias, J. A., Medeiros, S. P. C., Cavalcanti, A. L., Clementino, F. S., & 

Miranda, F. A. N. (2019). Violência escolar entre adolescentes: prevalência e fatores associados a vítimas 

e agressores. REME – Revista Mineira Enfermagem, 23, e-1214. 

Marx, K. (1974). Prefácio. InK. Marx (Ed.), O capital (Vol. 5). Coimbra, PT: Centelha-Promoção do Livro, Sarl. 

Marx, K. (1989). Contribuição para a crítica da economia política. São Paulo, SP: Mandacaru.  

Mascaro, A. L. (2022). Crítica ao fascismo. São Paulo, SP: Boitempo. 

Morfaux; L.-M., &Lefranc, J. (2009). Dicionário da filosofia e das ciências humanas. Lisboa, PT: Instituto Piaget.  

Netto, J. P. (2011). Introdução ao estudo do método de Marx. São Paulo, SP: Expressão Popular. 

Oliveira, A. (2016, 20 de abril). Elogio à tortura, dupla moral e enrolados na Justiça em nove votos na Câmara. El 

País. Recuperado de https://brasil.elpais.com/brasil/2016/04/19/politica/1461019293_721277.html 

Pinar, W. F. (2007). O que é a teoria do currículo? Porto, PT: Porto. 

Rago, M., & Veiga-Neto, A. (2009). Apresentação: para uma vida não fascista. In M. Rago, & A. Veiga-Neto, 

(Orgs.), Para uma vida não-fascista(p. 9-12). Belo Horizonte, MG: Autêntica.  



Page 16 of 16 Silva 

Acta Scientiarum.Education, v. 46, e68009, 2024 

Richardson, R. J. (1999). Pesquisa social: métodos e técnicas (3 ed., rev. e ampl.). São Paulo, SP: Atlas. 

Rodrigues, R. N. (1977). Os africanos no Brasil. São Paulo, SP: Companhia Editora Nacional. 

Runciman, D. (2018). Como a democracia chega ao fim. São Paulo, SP: Todavia.  

Santos, A. V. (2012). Educação e fascismo no Brasil: a formação escolar da infância e o Estado Novo (1937-

1945). Revista Portuguesa de Educação,25(1), 137-163. DOI: https://doi.org/10.21814/rpe.3019 

Santos, A. V. (2015). Elementos de uma história do currículo: relações educação e poder sob regime 

totalitário no Brasil e na Itália. e-Curriculum, 13(2), 232-251.  

Sassoon, D. (2009). Mussolini e a ascensão do fascismo. Rio de Janeiro, RJ: Agir. 

Silva Júnior, J. R., &Fargoni, E. H. E. (2020). Bolsonarismo: a necropolítica brasileira como pacto entre fascistas e 

neoliberais. Revista Eletrônica de Educação, 14, e4533133. DOI: https://doi.org/10.14244/198271994533 

Silva, M. L.,&Hillesheim, B. (2021). “Jogos de verdade”, educação e o ethos do fascismo contemporâneo. 

Perspectiva,39(1), 1-17. DOI: https://doi.org/10.5007/2175-795X.2021.e69860 

Silva, T. T.,& Moreira, A. F. B. (1995). Territórios contestados: o currículo e os novos mapas políticos e culturais. 

Petrópolis, RJ: Vozes. 

Souza, A. P. L. (2020, 30 de outubro). Terraplanismo ‘constitucionalista’. Líder de Bolsonaro na Câmara dos 

Deputados, Ricardo Barros (PP-PR), diz que vai apresentar projeto convocando nova Constituinte. Carta 

Capital. Recuperado de https://www.cartacapital.com.br/justica/terraplanismo-constitucionalista/ 

Stanley, J. (2018). Como funciona o fascismo: a política do “nós” e “eles”. Porto Alegre, RS: L&PM. 

Tokarnia, M. (2021, 10 de setembro). IBGE: um em cada dez estudantes já foi ofendido nas redes sociais. 

Agência Brasil. Recuperado de https://agenciabrasil.ebc.com.br/geral/noticia/2021-09/ibge-um-em-cada-

dez-estudantes-ja-foi-ofendido-nas-redes-sociais 

Trevisan, A. L. (2020). Educação e violência: a educação contra o fascismo. Educação, 43(2), e35788. 

DOI: https://doi.org/10.15448/1981-2582.2020.2.35788 

Triviños, A. N. S. (2011). Introdução à pesquisa em ciências sociais: a pesquisa qualitativa em educação. São 

Paulo, SP: Atlas. 

Veiga-Neto, A. (2009). O Currículo e seus três adversários: os funcionários da verdade, os técnicos do desejo, 

o fascismo. In M. Rago, & A. Veiga-Neto, (Orgs.), Para uma vida não-fascista(p. 13-26). Belo Horizonte, 

MG: Autêntica.  

 

 

INFORMATION ABOUT THE AUTHOR 

 
Francisco Thiago Silva: Assistant professor and current head of the Department of Methods and Techniques at the 

Faculty of Education at the University of Brasília (UnB), in the area of Curriculum, Didactics and Assessment. Accredited 

by PPGE/MP and PPGE. Post-doctorate in Education from the Federal University of Tocantins (UFT). Doctor and Master 

in Education and Curriculum from UnB. Graduated in History and Pedagogy. Leader of the Research Group ‘Curriculum 

and Training Process: innovation and interdisciplinarity’ (CNPq). Member of the Brazilian Curriculum Association. 

ORCID: http://orcid.org/0000-0002-6998-2757 

Email: francisco.thiago@unb.br 

 

NOTE: 

Francisco Thiago Silva was responsible for the conception, analysis and interpretation of the data; composing and also 

approval of the final version to be published. 

 


